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Course Syllabus

EDSP 5311-20: Diagnostic and Prescriptive 
Teaching for Exceptional Children
Spring 2014
COURSE DESCRIPTION

The learning experiences in this course will contribute to the knowledge and skills of professional educators in developing and assessing programs for students who exhibit learning and behavior difficulties. Students will learn the diagnostic-prescriptive approach to individualized instruction. Students in the course will learn about comprehensive methods of assessing learning styles and to identify where the breakdowns can occur in the learning process. This course will assist educators in developing, administering and evaluating appropriate programming related to specific needs of learners. The screening process for dyslexia mandated by the State Board for Educator Certification is taught in this course.
COURSE SEQUENCE IN CURRICULUM AND PREREQUISITE INFORMATION

This course is required for all individuals seeking certification as either a special education teacher or an Educational Diagnostician.  It can be considered, with advisor permission, as an elective for those pursuing a career in school counseling, or in the area of school psychological practices.  Although not required, it is strongly recommended that students have taken the introductory course “Survey of Exceptional Children” prior to pursuing the goals and objectives of “Diagnostic and Prescriptive Teaching of Exceptional Children.”

Prerequisite: EDSP 5302; 3 credit hours

DATE AND TIME OF CLASS MEETINGS:

Thursdays: 5:00 PM – 7:25 PM

ROOM NUMBER

Hinton 126

INSTRUCTOR INFORMATION

Name:  


Dr. Charlotte Fontenot

E-mail:  

cfontenot@hbu.edu
Office 


Phone:  281-352-9002

Office Location:  
Hinton 320
Office Hours:

 2:00 pm – 4:00 pm Monday – Thursday; 10:00 am – noon on Fridays
LEARNING RESOURCES

Course Text:  

Evers, R.B. & Spencer, S.S. (2011). Planning effective instruction for students with learning and behavior 
problems.  Merrill: Pearson. ISBN-13 978-0-205-54319-9
Supplementary Texts:  
McCarney, S. B. & Cummins-Wonderlich, K. (2006). The pre-referral intervention manual (3rd ed.).  Columbia, Missouri: Hawthorne Educational Press. 
Region 4 Educational Service Center4. (2009). Inclusive strategies for diverse learners (2nd ed.). Houston, 

TX. 

Venn, J. (2006).  Assessing students with special needs (4th ed.). Upper Saddle River, NJ: Prentice-Hall.
OTHER COURSE REQUIREMENT:  

Individual Organization System & Access to a student (K – 8) for baseline and progress monitoring data collection.
Join a professional organization – Council for Exceptional Children HB CEC
RELATION TO THE MISSION OF THE UNIVERSITY 

The mission of Houston Baptist University is to provide a learning experience that instills in students a passion for academic, spiritual, and professional excellence as a result of our central confession, “Jesus Christ is Lord.” 

In relation to the mission of the University, this course will help students 

1. Provide a supportive atmosphere for students from all backgrounds which fosters intellectual and social interaction in the teaching-learning processes;

2. Encourage academic excellence, freedom, and objectivity;

3. Promote the development of critical and creative thinking, compassion, responsibility, ethics, professionalism and a continuing interest in learning

The learning experiences in the courses throughout the School of Education Graduate Program support the Ten Pillars, especially, Pillar I (Build on the Classics), Pillar III (Embrace the Challenge of Christian Graduate Education), Pillar V (Increase our Cultural Impact through our faculty), Pillar VI (Renew our Campus, Renew our Community),and Pillar IX (Cultivate a Strong Global Focus). 

RELATION TO COLLEGE GOALS AND PURPOSES

The mission of the School of Education and Behavioral Sciences is to prepare students to be effective citizens and professional educators, administrators, counselors, and researchers who reflect Christ in their work and service. 

To accomplish this mission, we will provide students with the following:

· The courses and mentoring necessary for a solid pedagogical grounding in their discipline; 

· Essential learning experiences that will provide opportunities to develop both knowledge and wisdom; and 

· And understanding of their Christian mission and calling to influence individuals and the larger society. 

In relation to the stated goals and purpose of the School of Education and Behavioral Sciences, this course provides functional application of diagnostic-prescriptive instructional strategies matched to student’s individual cognitive and learning styles formulated in part through the Full and Individual Evaluation (FIE), informal assessment data and finalized in the Individual Educational Plan (IEP).

RELATION TO DEPARTMENTAL GOALS AND PURPOSES

The mission of the Department of Education is to prepare students to be effective professional educators who reflect Christ in their work and service.

To accomplish this mission we will provide students with the following:

· the courses and mentoring necessary for a solid pedagogical grounding in the art, science and practice of teaching;

· essential learning experiences that will provide a sure foundation of knowledge and wisdom; and, 

· an understanding of their Christian mission and calling as educators to influence individual students and the larger society.

In relation to the stated goals and purpose of the School of Education, this course provides functional application of diagnostic-prescriptive instructional strategies; which will enable the educator to provide effective instruction according to the individual needs and learning style of the student.   

COURSE OBJECTIVES/OUTCOMES

Upon completion of this course, students should be able to: 

1. Communicate and collaborate effectively in a variety of professional settings and with a variety of individuals.
· Work collaboratively with parents, students, and school personnel in the development of clear, measurable Individual Educational Plan (IEP) goals/objectives that are aligned with TEKS
· Foster respectful and beneficial relationships between parents and school personnel
· Use collaborative strategies when working with individuals with disabilities
· Serve as a resource person for general education personnel about the characteristics and needs of individuals with disabilities
2. Identify and apply knowledge of the characteristics and needs of individuals with disabilities.
· Describe and define general developmental, academic, and social characteristic of individuals with disabilities as they relate to levels of support needed
· Plan and implement appropriate curriculum and appropriate modifications as they relate to the individual with disabilities
3. Identify formal and informal assessment procedures and know how to evaluate student competencies to make instructional decisions. 
· Document ongoing student progress and maintain accurate records
· Use various types of assessment procedures appropriately
· Interpret information from various formal and informal assessment instruments
· Use assessment information to help make instructional decisions and plan individual programs that results in the appropriate placement and intervention for all individuals with disabilities
· Develop individualized assessment strategies to evaluate the results of instruction
· Evaluate supports needed for access to general education curriculum and integration into various programs and environments
4. Identify and apply knowledge of procedures for planning instruction and managing the teaching and learning environments.
· Prepare lessons that are developmentally and age appropriate based on the Individual Education Plan (IEP)
· Incorporate evaluation, planning, and management procedures that match student needs with a variety of educational settings
5. Apply knowledge of issues and procedures for teaching appropriate student behavior.
· Demonstrate a variety of effective behavior management techniques appropriate to the needs of individuals with disabilities

· Implement the least intensive intervention consistent with the needs of the individual with disabilities

· Identify realistic expectations

· Use effective teaching procedures

· Design, implement, and evaluate instructional programs


SCHOOL OF EDUCATION REQUIREMENTS RELATED TO TExES STANDARDS 

TExES Standards.  

The following TExES Pedagogy and Professional Responsibilities Standards are addressed in part or in full in this course:  

Domain I.  
The teacher designs instruction appropriate for all students that reflects an 

understanding of relevant content and is based on continuous and appropriate assessment.

Competency 002:  The teacher understands student diversity and knows how to plan learning experiences and design assessments that are responsive to differences among students and that promote all students’ learning.

Competency 004:  The teacher understands learning processes and factors that impact student learning and demonstrates this knowledge by planning effective, engaging instruction and appropriate assessments.

Domain II.  

The teacher creates a classroom environment of respect and rapport that fosters a  

 positive climate for learning, equity, and excellence. 

  Competency 005:   The teacher knows how to establish a classroom climate   

  that fosters learning, equity and excellence and uses this knowledge to  

  create a physical and emotion environment that is safe and productive.

            Domain III.         The teacher promotes student learning by providing responsive instruction 
    

                                        that makes use of effective communication techniques, instructional   

                                        strategies that actively engage students in the learning process, and timely,  

                                        high-quality feedback.

             Domain IV.       The teacher promotes student learning by providing responsive instruction    

                                        that makes use of effective communication techniques, instructional 

                                        strategies that actively engage students in the learning process, and timely,        

                                        high-quality feedback.



IDA Standards.

The following International Dyslexia Association (IDA) Reading Standards are addressed in part or in full in this course:  

C.     Knowledge of Dyslexia and Other Learning Disorders


1. Describe the most common intrinsic differences between good and poor  

                readers (i.e., cognitive, neurobiological, and linguistic).


2. Recognize the tenets of the NICHD/IDA definition of dyslexia.


3. Recognize that dyslexia and other reading difficulties exist on a continuum of 

                severity.

4. Identify the distinguishing characteristics of dyslexia and related reading and
 

   learning disabilities (including developmental language comprehension  

   disorder, attention deficit hyperactivity disorder, disorders of written expression  

   or dysgraphia, mathematics learning disorder, nonverbal disorders, etc.)



D. 
Interpretation and Administration of Assessments

1.  Explain the differences among screening, diagnostic, outcome, and 

     progress-monitoring assessments.

2.  Explain the basic principles of test construction, including reliability,   

     validity, and norm-referencing, and

3.  Identify the most well validated screening tests designed to identify 

     students at risk for reading difficulties.

4.  Explain the principles of progress-monitoring and the use of graphs to 

     indicate progress.

5.  Identify the range of skills typically assessed by diagnostic surveys of  

     phonological skills, decoding skills, oral reading skills, spelling, and  

     writing.



E-2
Structured Language Teaching:  Phonics and Word Recognition

5.  Discuss research-based adaptations of instruction for students with 

     weaknesses in working memory, attention, executive function, or     

     processing speed.  



Other




Response to Intervention (RTI)

TOPICAL OUTLINE  
1. 
Introduction and Meeting the Needs of Students with Exceptionalities
2:
Collaboration and RtI Process
3.
Characteristics of Learning

4.
Classroom Management

5.
Assessment

6.
Classroom Assessment

7.
Designing Instruction

8.
Grade/Content TEKS

9.
Reading/Language Arts Instruction

                    10.
Written Expression

11. 
Math Instruction
12. 
Integrating Technology
13. Procedural Safeguards
A class by class outline can be found at the end of this syllabus.  The content of this outline and the attached schedule are subject to change at the discretion of the professor.

TEACHING STRATEGIES
A variety of learning methods will be used in the class:

1.
Lecture

2.
Readings

3.
Group discussions

4.
Group cooperative learning and activities

5.
Practice activities and exercises, projects 

6.
Technology
ASSESSMENT OF LEARNING
Foundational learning experiences required for all students seeking initial teacher certification are included in this course.

School of Education Graduate Comprehensive Examination 

Each course in the graduate school program is designed to assist the student in the preparation of the required comprehensive examination taken after 24 semester hours in the program.  The rigor of the comprehensive assessment demands the student to evaluate, analyze, and synthesize all learning experiences.  By fulfilling course goals, objectives, knowledge and skills involved in learning experiences prepares the graduate student to be successful.  This culminating assessment demonstrates the graduate student’s capability to think globally regarding educational theory and practice as they become educational leaders in their chosen field of study.  
Course Requirements.   
	Assignment
	Learning Objective(s)
	Standards
	Percentage of Final Grade

	Application Assignments: 

1. Prescriptive Plan Permission Form

2. RTI: Intervention & Progress Monitoring Report 1
3. Learning Styles Inventory Report
4. ePortfolio
	1, 2, 3, 4, 5, 6, 7, 8, 9, 10
	PPR; I, II, III, IV; IDA C, D, E-2 4, 5; E-3 2, 4, 5, 7; E-4 2, 3, 4; E-5 1; E-6 1, 2
	20%

	Assessment Presentation (Group) 1
Define Assessment, strengths / weaknesses of assessment, examples 30 minute multi-media presentation 

Include possible assessment questions
	2, 3, 4, 5
	PPR; I, II, III, IV; IDA C, D, E-2 4, 5; E-3 2, 4, 5, 7; E-4 2, 3, 4; E-5 1; E-6 1, 2
	15%

	Exams4

	1, 2, 3, 4, 5, 6, 7, 8, 9, 10
	PPR: I, II, III, IV
	20%

	Chapter Presentation1
(Group)
Multi-Media classroom presentation on selected chapter. Include possible assessment questions
	2, 3, 4, 5
	PPR; I, II, III, IV; IDA C, D, E-2 4, 5; E-3 2, 4, 5, 7; E-4 2, 3, 4; E-5 1; E-6 1, 2
	10%

	Prescriptive Intervention Plan (FIE) Strengths / Weaknesses & Instructional Recommendations1
Present competencies, content specific S & Ws, recommendations for instruction, content, education environment to assist student with content IEPs, instructional accommodations / modifications, placement, and assessment recommendations.
	1, 2, 3, 4, 5, 6, 7, 8, 9, 10


	PPR; I, II, III, IV; IDA C, D, E-2 4, 5; E-3 2, 4, 5, 7; E-4 2, 3, 4; E-5 1; E-6 1, 2
	25%

	Course Content/Daily Activities3    
Class Attendance and Participation, Blackboard Discussions &Self-Reflection
	1, 2, 3, 4, 5, 6, 7, 8, 9, 10
	PPR; I, II, III, IV; IDA C, D, E-2 4, 5; E-3 2, 4, 5, 7; E-4 2, 3, 4; E-5 1; E-6 1, 2
	10%


1   Descriptions and rubrics for assignments are included at the end of this document. 

2   These assignment/activities develop and/or assess state and national standards including TExES competencies, IDA reading standards, TEKS and/or ISTE standards (listed previously).
3    Course participation will result in a 1-100 score and an average of these Week scores will be determined. This average will count 10% of the final grade.

4   Exams will result in a 1-100 score and an average of these scores will be determined.  This average will count as 35% of the final grade. 
Grading standards 

Assessments in this course are designed to correlate to the rigor and expectations addressed within the School of Education Graduate Comprehensive Examination.

94 -100=A; 90-93=A-; 87-89=B+; 83-86=B; 80-82=B-; 77-79=C+; 73-76=C; 70-72=C-; 69 and below=F

It is the student’s individual responsibility to be aware of his/her current grade standing in the class and to confer with the professor regarding any assessment concerns/questions during designated office hours. 

Detailed descriptions/rubrics regarding every assessment are provided towards the end of this syllabus.
Student appraisal 
Students will complete faculty appraisal forms as regularly administered by the University.
CLASS POLICIES

Absence and Tardy Policies .  Regular attendance in class is important for student success, and it is university policy that students must attend class.  Absences are recorded beginning from the first class session after the student has enrolled in the course.  Professors are not obligated to allow students to make up work they miss due to unexcused absences.  Any student who does not attend at least 75% of the scheduled class sessions will receive a grade of “F” for the course, regardless of his performance on other assessments such as tests, quizzes, papers, or projects.  Professors may apply additional attendance policies as appropriate to individual courses.  Likewise, the college or school may also apply additional attendance requirements as necessary.  Please see the catalog currently in use for the university’s policy on classroom absences caused in the course of student representation of the university, such as athletics, chorale, and mock trial activities.
Late Work. All assignments submitted after the due date will be assessed a 10 point penalty.  Please ensure that all assignments are submitted on time. 

 Missed Tests.  Plan to take all exams at the scheduled time.  If you must miss an exam, notify the instructor by telephone within 24 hours of the scheduled exam.  Acceptable reasons for making up an exam are as follows (documentation is required to verify the reason for your absence):

1. Serious illness (hospitalization).

2. A death in the family.



Acceptable reasons do NOT include the following:

1. Doctor's appointments for a non-emergency.

2. “I didn't have time to study.”

Use of Electronic Devices.  During class sessions, electronic devices are only to be used to support class activities.   Other uses (texting, surfing the web, etc.) will result in the device not being allowed in the classroom.
Academic Honesty

Please refer to the current catalog for the university's policy and procedures regarding academic honesty. Note that the university utilizes "Turn-It-In" and other programs to investigate possible plagiarism activities.  All major papers for this course will be submitted to the plagiarism prevention software, Turnitin.com on or before a paper’s due date. No paper will be graded without meeting this requirement beforehand. A separate handout will be provided to give detailed instructions on this process which must include the class identification number and class password. 

In accordance with FERPA, and to best protect the students’ privacy, no personal identification (e.g., name, social security number, H number) should be uploaded with the text of student papers. However, Turnitin will ask for the student’s name and e-mail address when setting up a personal account. This identifying information will be used by the professor to evaluate the student’s paper and cannot be viewed by other faculty or students. To further increase confidentiality, the student may choose to use a pseudonym (false name) when setting up his or her personal Turnitin account. 

If a pseudonym is used for Turnitin, the student must provide this identifier next to his/her typed name on the paper copy which is submitted to the professor.  Five (5) points will be deducted if the professor is unable to easily match the paper copy to the Turnitin submission of the student’s paper. 

Children in Classroom

In almost all instances, children are not allowed in the classroom nor are they allowed to be on campus unattended.  Class sessions are for enrolled students only unless other arrangements are approved by the instructor in advance.

Classroom Behavior Expectations
The classroom environment is to be conducive to learning and is under the authority of the instructor.  In order to assure that all students have the opportunity to gain from the time spent in class, students are expected to demonstrate civil behavior in the classroom, use proper netiquette, and show appropriate respect for the instructor and other students in class and on discussion forums.   Inappropriate behavior toward the instructor may result in a directive to the offending student withdrawal from course. .

Early Alert

As an instructor, I am committed to your success, not only in this class, but in all aspects of HBU life.  To ensure that every student takes full advantage of the educational and learning opportunities, HBU has implemented an Academic Early Alert Referral System (EARS).  If I think you would benefit from some of these special programs or services available to you, I will make the appropriate referral.  You, in turn, will be expected to take advantage of the help offered to you.   

Email Policy

All university and class email communication will be sent to your HBU email account.  You are responsible for checking this frequently.  If you choose, you may reroute your HBU email to another email address.  Your email correspondence  should be in a professional format with correct spelling, capitalization, and grammar.

Grievance Procedures 

The Academic Grievance Policy may be found in the catalog currently in use, in the Academic section of the HBU Forms section of the HBU Portal, and on the Registrar’s page on the HBU Website.  

Incomplete Grades
Only the dean of the college or school may grant incompletes and only to students who have a major documented emergency in the last few days of a semester.  Students with excessive absences or lack of participation in on-line activities, which may result in failing the course, will not be allowed to take the final exam nor be eligible to receive an incomplete.  
Learning Disabilities/Academic Accommodations

Houston Baptist University complies with the Americans with Disabilities Act and Section 504 of the Rehabilitation Act of 1973 regarding students with disabilities.  Any student who needs learning accommodations should inform the professor immediately at the beginning of the semester that he/she will be requesting accommodations.  In order to request and establish academic accommodations, the student should contact the Coordinator for Learning Disability Services at 504@hbu.edu to schedule an appointment to discuss and request academic accommodation services.  Academic Accommodations must be applied for and written each semester.  If academic accommodations are approved, a Letter of Accommodations will then be sent to the professor(s).  Please refer to the website, www.hbu.edu/504 for all accommodation policies and procedures.
PERSON RESPONSIBLE FOR DEVELOPING SYLLABUS

Dr. Charlotte Fontenot

Dr. Charlotte Fontenot




November 08, 2013
Instructor’s Signature





Date
EDSP 5311
TENTATIVE SCHEDULE
	Date
	Class
	Topic
	Task/Assignment(s) Due

	01/23/14
	#1
	· Introduction / Syllabus Review 
· Assign Assessment Presentations

· Curriculum Based Assessments: norm-referenced reading tests  CTOPP, TERA-3, GSRT, TOWRE; written language tests-TOWL and OWLS Written Language. OR ANY assessments currently being utilized in your district/campus
· Assign Chapter Presentations

· Reading Instruction – Chapter 10

· Written Expression – Chapter 11

· Math Instruction – Chapter 12

· Integrating Technology – Chapter 8
· Data Security & Confidentiality
Required Resources for this Week:

Course Text:  Evers, R.B. & Spencer, S.S. (2011). Planning effective instruction for students with learning and behavior problems.  Merrill: Pearson

Chapter 1:   
                     "Who are the students we serve?," pp. 2 – 3

                      "Setting Demands" through "Models of  

                       Instruction," pp. 3 - 10

                          

                       "Laws and Regulations That Mandate     

                        Programs and Services for Students with    

                        Diverse Needs," pp. 10 – 18  

Supplemental Resources
Prescriptive Learning 

http://www.ehow.com/about_6122534_prescriptive-learning.html
Stages of Prescriptive Teaching.  Retrieved from http://www.ehow.com/list_6648545_stages-prescriptive-teaching.html
What do you See? Perceptions of Disability.  Retrieved from http://iris.peabody.vanderbilt.edu/da/chalcycle.htm
Teacher Resources: Review the Disability Etiquette document for tips and strategies for interacting with people with disabilities

Brief History of Special Education Legislation.  Retrieved from http://www.specialeducationadvisor.com/special-education-laws/a-brief-history-of-special-education-legislation/

	

	01/30/14
	#2
	· Collaboration in Schools 

· RTI & Pre-Referral Data 

· CBM – Aimsweb & Intervention Central

Required Resources:
Course Text:  Evers, R.B. & Spencer, S.S. (2011). Planning effective instruction for students with learning and behavior problems.  Merrill: Pearson

Chapter 3:    Characteristics of Collaboration thru  

                     Reflecting on the Collaborative Process, pp. 

                     56 – 65 
         Collaboration Across Educational Contexts    

         thru Schools thru Barriers to Effective  

         Collaboration, pp. 65 – 72

RTI Porcess – See PowerPoint under Course Documents

Supplemental Resources:
IRIS Week: The Pre-Referral Process: Procedures for Supporting Students with Academic and Behavioral Concerns. Retrieved fromhttp://iris.peabody.vanderbilt.edu/preref/chalcycle.htm
McCarney, S. B. & Cummins-Wonderlich, K. (2006). The pre-referral intervention manual (3rd ed.). Columbia, Missouri: Hawthorne Educational Press

What is RTI?  Retrieved from http://www.rtinetwork.org/learn/what/whatisrti
IRIS Week: RTI Part 1: An Overview. Retrieved from http://iris.peabody.vanderbilt.edu/week/rti01-overview/challenge/
The CBM Workshop Participant Packet.  Retrieved from  http://www.interventioncentral.org/
”
	Application Assignment: Parent permission Form for Prescriptive Plan (FIE) 


	02/06/14
	#3
	· Characteristics of Learning 

· Executive Functions 

· Metacognition

Required Resources:
Course Text:  Evers, R.B. & Spencer, S.S. (2011). Planning effective instruction for students with learning and behavior problems.  Merrill: Pearson

Chapter 2:    Characteristics of Learners with High-  

                     Incidence Disabilities

                     Students with High-Incidence Disabilities:  

                     Who are they? thru Effects of Disability and                 

                     Exceptional Needs on Children’s Social-

                     Emotional Development, pp. 28 -  50

Chapter 6:    The Metacognitive Model for Teaching and  

                     Learning

                     A Rational for Understanding Student and  

                     Teacher Academic Difficulties thru 

                     Metacognitive Regulatory Processes pp. 119  

                      – 131

                     A Metacognitive Framework for Learning: 

                     Implementing Your Teaching Plan 

                     Metacognitive thru Strategies sets, 

                     Intervention, and Programs pp.  134 – 141
Supplemental  Resources:
KBYU Eleven Ready To Learn. (May 2012).  Aiding a child's social and emotional development. Retrieved from http://www.youtube.com/watch?v=mXIQutz3Foc
Shannon, S.V. (Fall, 2008). Using Metacognitive Strategies and Learning Styles to Create Self-Directed Learners. Institute for Learning Styles Journal; Wayne-State College. Volume 1. Retrieved from  http://www.auburn.edu/~witteje/ilsrj/Journal%20Volumes/Fall%202008%20Volume%201%20PDFs/Metacognitive%20Strategies%20and%20Learning%20Styles.pdf
Teaching Channel: Strategies for Student Centered Discussion. Retrieved from  https://www.teachingchannel.org/videos/strategies-for-student-centered-discussion-full-lesson#
ePortfolio and Application Assignment: Take a learning styles inventory profile on the web for yourself and inventory the student you will be working with.  Use the following site:  www.ldinfo.com/cpi-online.htm

	Chapters 2 & 6 (P.E.I.)
Application Assignment: RTI Progress Monitoring Report is Due 



	02/13/14
	#4
	· Classroom Management 

· FBA / BIP 

· Behavior Interventions 

· Behavior Data Collection Methods
Supplemental Resources:

Positive behavior support, reinforcement & proactive strategies. Use Pre-Referral Intervention Manual for intervention ideas on behavior issues. 
Review the following: http://www.txbehaviorsupport.org/
Go to resource, online, choose Positive Behavior Intervention and Supports Power Point.  Also go to Behavior Modification Charts for Home and School (and any other links) 


	Chapter 5 (P.E.I.) 

Exam 1

	02/20/14
	#5
	· What is assessment? 

· Why do we assess? 

· Informal vs. Formal Assessment

· Deciding What to Assess and How to Assess it?

Supplemental Resources:
Classroom Assessment (Part 1): An Introduction to Monitoring Academic Achievement in the Classroom
http://iris.peabody.vanderbilt.edu/gpm/chalcycle.htm
Classroom Assessment (Part 2*): Evaluating Reading Progress
 http://iris.peabody.vanderbilt.edu/rpm/chalcycle.htm
The CBM Workshop Participant Packet.  Retrieved from  http://www.interventioncentral.org/
Intervention Central.  Retrieved from http://www.interventioncentral.org/cbm_warehouse 

            Look in intervention central web site for testing ideas and

            information about the area you are targeting for the student.

Abecedarian Reading Assessment.  Retrieved from  www.balancedreading.com
          (web site also has additional references related to reading          

          instruction)

DIBELS.  Retrieved from http://reading.uoregon.edu for reading CBM testing data.

Texas First Project.  Retrieved from http://www.ipsi.utexas.edu/txreading1st.html
Texas Read Source.  Retrieved from http://www.texasreadsource.org/PDSRIWebApp/jsp/index.jsp  for reading intervention activities/lesson ideas
	Application Assignment: Learning Styles Report Due

Chapter 4 (P.E.I.)

	02/27/14
	#6
	· Classroom Assessment Presentations
	Group Multi-Media Presentation

	03/06/14
	#7
	· Classroom Assessment Presentations 

· Improving Teacher Developed Assessments 
	Group Multi-Media Presentation
Application Assignment: Prescriptive Intervention Plan - FIE Report  - Behavior Intervention Plan


	03/13/14
	#8
	SPRING BREAK

	03/20/14
	#9
	· Linking Assessment with Instruction 

· Understanding Individual Student Needs and the TEKS

Supplemental Resources:

IRIS Week. Accommodations: Instructional and Testing Supports for Students with Disabilities.  Retrieved from http://iris.peabody.vanderbilt.edu/acc/chalcycle.htm
UDL Template- Located in Course Documents) 

Maryland Learning Links: UDL.  Retrieved from http://marylandlearninglinks.org/950
Texas National Center on Universal Design for Learning.  Retrieved from http://www.udlcenter.org/advocacy/state/texas
Career Technical Special Populations Grant Project: UDL. Retrieved from http://ctsp.tamu.edu/videos/videos11/CTSP_2011_001/index.php

	Chapter 4 (P.E.I.)

	03/27/14
	#10
	· Designing Instruction 

· Delivering Instruction 

· Modifying Instruction 

· Grading

Supplemental Resources:
IRIS Week titled, SRSD: Using Learning Strategies to Enhance Student Learning Retrieved from http://iris.peabody.vanderbilt.edu/srs/chalcycle.htm
PBL Plan Project Based Learning: Designing Your Project.  Retrieved from http://pbl-online.org/pathway2.html
                 
Project Based Learning Examples.  Retrieved from http://www.learningreviews.com/Project-Based- 
 Learning-

 HYPERLINK "http://www.learningreviews.com/Project-Based-Learning-Lesson-Plans.html" \t "_blank" Lesson-Plans.html
	Application Assignment: Prescriptive Intervention Plan - FIE Report  - Assessment
Chapters 7 & 9 (P.E.I.)
Exam 2

	04/03/14
	#11
	· PLAAFP Development 

· IEP Goals 

· IEP Objectives 

· IEP Monitoring Criteria 

· Student Assessment Decision Making


Supplemental Resources:


Writing Effective and Appropriate IEP Goals and Objectives for Students with Learning Disabilities.  http://www.brighthubeducation.com/special-ed-law/63909-basic-examples-of-iep-goals-and-objectives-for-students-with-learning-disabilities/
TEA. Retrieved from www.tea.state.tx.us/special.ed 
What does TEKS stand for? Retrieved from http://www.acronymfinder.com/Texas-Essential-Knowledge-and-Skills-(Texas-educational-standards-for-K_12)-(TEKS).html
NOTE: April 4, 2014 is the last day to drop without a “W”
	PLAAFP_IEP_Goals_Objectives_ ppt.

	04/10/14
	#12
	· Reading Instruction

(Presentation)

Supplemental Resources:

enter Center for Learning Disabilities; What is Dyslexia?. Retrieved from

h       //www.ncld.org/types-learning-disabilities/dyslexia/what-is-dyslexia
Go to the Council for Exceptional Children Web site and sign up to receive the CEC SmartBrief.http://www.cec.sped.org//AM/Template.cfm?Section=Home 
                 

Reading Rockets: Reading the Brain. Retrieved from

http://www.readingrockets.org/shows/launching/brain/ 

The   International Dyslexia Association. Retrieved from
http://www.interdys.org/
 Visi Visit Beating Dyslexia.com and sign in to play games designed to improve the brain. http://www.beatingdyslexia.com/dyslexia-treatment.html

	Chapter 10 (P.E.I.) 



	04/17/14
	#13
	· Written Expression Instruction

(Presentation)
· Math Instruction

(Presentation)

Supplemental Resources:

LDinfo: Dysgraphia. Retrieved from http://www.ldinfo.com/dysgraphia.htm
Dysgraphia.  Retrieved from

http://www.youtube.com/watch?v=jmBg_BvDL-c
National Center for Learning Disabilities: What is Dysgraphia?. Retrieved from

http://www.ncld.org/types-learning-disabilities/dysgraphia/what-is-dysgraphia
The International Dyslexia Association. Retrieved from

http://www.interdys.org/
Research-based Education Strategies and Methods; Concrete Reprenstiaonal Abstract (CRA).   http://makingeducationfun.wordpress.com/2012/04/29/concrete-representational-abstract-cra/
LDinfo: Dyscalculia. Retrieved from http://www.ldinfo.com/dyscalculia.htm
National Center for Learning Disabilities: What is Dyscalcula?. Retrieved from http://www.ldinfo.com/dyscalculia.htm
	Chapter 11 (P.E.I) 

Chapter 12 



	04/24/14
	#14
	· Integrating Technology

(Presentation)

· The Evaluation of Instruction 
Supplemental Resources:

AccessIT: What is assistive technology?  Retrieved from http://www.washington.edu/accessit/articles?109
Assistive Technology.  Retrieved from http://www.pbs.org/parents/education/learning-disabilities/strategies-for-learning-disabilities/assistive-technology/
	Chapter 8 (P.E.I.) 



	05/01/14
	#15
	· Data Based ARD Committee Decision Making 

· To TAKS or not to TAKS?

Supplemental Resources:

Go to the TEA Special Ed. Web Site http://www.tea.state.tx.us/index2.aspx?id=2147491399
access and review the following:

·  Guide to the ARD Process 

· Procedural Safeguards (Parent’s Rights)

Texas Project FIRST. Retrieved from http://www.texasprojectfirst.org/
Texas Education Agency (TEA): Accommodations.  http://www.tea.state.tx.us/index.aspx?id=3696&menu_id=793

	Application Assignment: 

ePortfolio and Rubric Assignment
Review TEA Procedural Safeguards (current revision) 



	05/08/14
	#16
	PowerPoint Presentations - Prescriptive Plan (FIE) 
	All Components due: PowerPoint and Written Document

	05/15/14
	#17
	· Final Exam
	Self Reflection Due


*NOTE*

The instructor reserves the right to modify this syllabus and course agenda and will notify the class of any changes in a timely manner.
Assignment Descriptions and Rubrics

Week 2 Application Assignment: Signed Parental Permission Form

Select a student for the Prescriptive intervention Plan.  You will observe this student in the classroom, practice various diagnostic testing evaluations learned from this class with this student, write an IEP based on test data, and provide intervention lessons with monitoring of progress.  You will then present the case to the class.  Student must be school age-Kinder or higher.  

Submit your assignment utilizing APA; a cover page and then your permission form.

Submit this assignment via the assignment submission link in Blackboard.  Save your document in Microsoft Word with the file name of:  Wk2APP+Last Name+First Initial.doc ( for example...WK2APPFontenotC.doc).

Week 3 Application Assignment:  RtI: Intervention and Progress Monitoring 

There are several pieces to this assignment, so please review to ensure that you have all pieces prior to submitting. 

1. Collect a district’s procedures / forms for a special education referral from a school counselor    

    (or other RtI team member) – These forms should be included in your ePorfolio). 

2. Write a brief summary of the district procedures for RtI implementation, which should include   

     the following:

RtI team roles

What data is collected?

What forms are used?

 Include a personal review of the RtI process strengths / weaknesses.

3.  Collect RtI information about your selected student for the Prescriptive intervention Plan (Part    

      2)
             What level is your student on the RtI process? 

             What data is being collected?

4. Interview an RtI team member regarding the following:

Their role

Their understanding of the RtI process

Their professional opinion of RtI

5.  What is your opinion of RtI?
Assignment length of 2 – 3 pages and APA formatting is required. (See sample document in Doc Sharing).

Submit this assignment via the assignment submission link in Blackboard.  Save your document in Microsoft Word with the file name of:  Wk3APP+Last Name+First Initial.doc ( for example...WK3APPFontenotC.doc).
Week 5 Application Assignment: Learning Style Inventory.  
Take a learning styles inventory profile on the web for yourself and inventory the student you will be working with.  Use the following site:  www.ldinfo.com/cpi-online.htm
Complete the on-line Cognitive Processing Inventory (CPI) and on-line Functional Behavioral Assessment (FBA) Profiler, print out the results for you and your student.  

Address the following components. These components will also be included in your FIE plan (Part3):

  1.        Write a summary of what is important from the data to address for you (as the teacher)    

              and  for your student.  

  2.        Identify at least three learning modalities for your student

  3.        Why are these modalities important?

Assignment length of 2 – 3 pages and APA formatting is required. 
Submit this assignment via the assignment submission link in Blackboard.  Save your document in Microsoft Word with the file name of:  Wk5APP+Last Name+First Initial.doc ( for example...WK5APPFontenotC.doc).
Week 7 Application Assignment: Prescriptive Intervention Plan - FIE Report– Behavior Intervention Plan

Arrange to visit your student in the classroom setting or home to make two separate 30 min. behavior observations.  Complete the behavior observation form, write a summary of observation, and develop a behavior IEP goal.  

Address the following questions in your application assignment:

  1.        Write a detailed summary of what you observed during each 30 minute observations.

  2.        Identify appropriate and inappropriate behaviors observed. Why are they appropriate and   

             inappropriate?

  3.        What strategies would you incorporate to decrease the inappropriate behaviors noted?

 4. 
Complete the Functional Behavior Assessment (FBA) document and complete a Behavior Intervention plan (IEP).You can use the forms located in Doc Sharing or any being utilized in your district/campus.
Assignment length of 2 - 3 pages and APA formatting is required.  Your FBA and BIP will be inserted into your typed report.  To do this, click on Insert and then Object (to the right of your tool bar). You will then Click insert a file to attach your forms to your paper.  
Submit this assignment via the assignment submission link in Blackboard.  Save your document in Microsoft Word with the file name of:  Wk7APP+Last Name+First Initial.doc (for example...WK7APPFontenotC.doc).

Week 10 Application Assignment: Prescriptive Intervention Plan - FIE Report(Assessment)
Review and conduct a Norm-referenced reading or written language test with your selected student for the term. You can conduct any of the following assessments or Curriculum Based Assessments currently being utilized in your district/campus: norm-referenced reading tests  CTOPP, TERA-3, GSRT, TOWRE; written language tests-TOWL and OWLS Written Language You will then to address the following components:

Define Assessment

1. 
Name of the assessment selected for your student

2. 
What are the strengths / weaknesses identified from the assessment for your student?
3. 
Provide examples of your students’ strengths and weaknesses.
Keep in mind, you will use this information to prepare a multi-media presentation to display your information for the final FIE project as well as include in your final written project, which is due Week 16.
Assignment length of 2 – 3 pages and APA formatting is required

Submit this assignment via the assignment submission link in Blackboard.  Save your document in Microsoft Word with the file name of:  Wk10APP+Last Name+First Initial.doc (for example...WK10APPFontenotC.doc).
Week 15: Application Assignment – ePortfolio and Rubric
Development of a notebook of information related to informal curriculum based diagnostic instruments; prescriptive instruction; ways to accommodate student learning style information in the classroom; and differentiated instruction, strategies, ideas, and web sites that include modifications and accommodations to assist with understanding and instructing exceptional children in the classroom.  You should also include information about various organizations (federal, state, and local) that assist disabled persons in your notebook.  You are also required to create and submit a Rubric that will be used to access your portfolio.
Be creative!

Application Assignment Rubric:
	Quality of Work Submitted


	Exemplary

30
	Proficient

20
	Minimal (needs improvement)

10
	Work Submitted but Unacceptable

0

	Adherence to Assignment Criteria

30 points Maximum

The extent to which work meets the assigned criteria.
	Assignment meets or exceeds all criteria.


	Assignment meets all criteria.


	Assignment mostly meets the criteria.


	Assignment does not meet the criteria.



	Quality of Work Submitted
	Exemplary

50
	Proficient

30
	Minimal (needs improvement)

10


	Work Submitted but Unacceptable

0

	Assimilation and Synthesis of Ideas

50 points Maximum

The extent to which the work reflects:

Understanding of the assignment’s purpose

Understanding of material presented in course videos, readings, Web resources, and discussions

Application, analysis, and synthesis of concepts/strategies presented
	Student’s work demonstrates a clear and deep understanding of the assignment’s purpose. 

Key concepts are addressed with exceptional breadth and depth.

Reference to course readings, videos, and other resources is purposeful, accurate, and extensive.

Student’s work shows abundant evidence of insightful reflection and sophisticated critical thinking throughout.
	Student’s work demonstrates a solid understanding of the assignment’s purpose. 

Key concepts are addressed with reasonable breadth and depth.

Reference to course readings, videos, and other resources is appropriate and reasonably thorough.

Student’s work shows evidence of reflection and critical thinking throughout.


	Student’s work demonstrates some understanding of the assignment’s purpose. 

Key concepts are identified but are only partially developed.

Reference to course readings, videos, and other resources is limited in scope and quality.

Student’s work shows some evidence of reflection and critical thinking.


	Student’s work demonstrates little or no understanding of the assignment’s purpose. 

Key concepts are misidentified and/or significantly underdeveloped.

Reference to course readings, videos, and other resources is inappropriate or missing.

Student’s work shows little or no evidence of reflection and critical thinking.



	
	
	
	
	

	Quality of Work Submitted
	Exemplary

20
	Proficient

10
	Minimal (needs improvement)

5
	Work Submitted but Unacceptable

0

	College-Level Writing and Mechanics

20 points Maximum

The extent to which the writing demonstrates coherence and clarity of thought; effective organization and expression of ideas; use of proper grammar and writing mechanics; and use of APA format in resource citations.
	Writing is exceptionally clear, coherent, well organized, and logical.

Citations, references, and formatting adhere to APA guidelines, with virtually no errors.

Virtually no errors in grammar, mechanics or syntax are present in the assignment. 
	Writing is generally clear, coherent, and well organized.

Citations, references, and formatting adhere to APA guidelines with a few minor errors.

A few minor errors in grammar, mechanics, or syntax are present in the assignment. 
	Writing is coherent but loosely organized and sometimes lacks clarity.

Citations, references, and formatting generally adhere to APA guidelines, but errors are significant.

Significant errors in grammar, mechanics, or syntax are present in the assignment.
	Writing lacks coherence and organization.

Citations, references, and formatting do not adhere to APA guidelines.

Extensive errors in grammar, mechanics, or syntax make it difficult to read the assignment.


Week 16:  Prescriptive Intervention Plan (FIE) 
Throughout the course you have gathered various pieces of this assignment, which ultimately led to your final Prescriptive Intervention Plan (FIE). 
The following components must be included in your PowerPoint and your Essay:
Present competencies, content specific S & Ws, recommendations for instruction, content, education environment, developing content IEPs, instructional accommodations / modifications, placement, and assessment recommendations. 
Assignment length of 3 – 5 pages and APA formatting is required

Submit this assignment via the assignment submission link in Blackboard.  Save your document in Microsoft Word with the file name of:  Wk16PrescriptivePlan+Last Name+First Initial.doc ( for example...WK16PrescriptivePlan+FontenotC.doc).

Rubric: Prescriptive Intervention Plan (FIE) Assignment

	Content and Development  

80 points
	Points Earned

/80

	
	Additional Comments:

	The following components are needed in your written document and PowerPoint:

· Present competencies, (10 pts.)
· Content specific S & Ws, (10 pts.)

· Recommendations for instruction, (15 pts.)
· Developing content IEPs, (15 pts.) 
· Instructional accommodations / modifications, placement, (15 pts.)
· Assessment recommendations. (15 pts.)
	

	PowerPoint

10 points
	Points Earned

/10

	· Organized ideas in a logical way(4 pts.)
· Use of Visual Aids and Technology(2 pts.)
· Pictures and graphics improved the presentation or reinforced main points(2 pts.)
· Effective Delivery and remained within the allocated time frame (2 pts.)

	

	Mechanics 

10  Points
	Points Earned

/10

	· An academic instead of a casual tone is used. (2 pts.)
· Sentences are complete and clear. (2 pts.)
· Spelling is correct. (2 pts.)
· APA format; cover page, reference page, in-text citations, double spacing, font size 12, Times New Roman style writing, etc.(4 pts.)
	Additional Comments:



	Total 

100  Points
	Points Earned

/100

	Overall Comments:


	


Weekly Discussion Board Participation

The Discussion Board is intended to foster a dynamic, flowing discussion that stems from students’ engagement with course materials, one another, and faculty. Students are expected to ground their ideas and responses in the course materials, in their own experience, and when relevant, in additional outside references. APA format is not required for Discussion postings.

It is expected that required Discussion postings and responses will be submitted to meet the assignment due date as postings and responses to colleagues after the due date do little to foster the purposes of discussion in a community of learners. Exceptions may be made at the discretion of the professor if contacted by the student prior to the due date describing extenuating circumstances. 

Discussion Tips 

Here are some tips to help you create high-quality discussion posts: 

1. Read the rubric (below) with care. Note that you need to respond to each aspect of the prompt, fully and thoughtfully. A sentence or two will be insufficient to develop your ideas. Be sure to connect your thoughts to the course readings and videos and to your own experiences. Take care to demonstrate critical thinking as you analyze, challenge, or synthesize concepts. Finally, review your posts to make sure that your sentences are clear and complete, your spelling is correct, and that mechanical errors or typos are corrected.

2. It is strongly recommended that you compose your initial discussion posts in a word processing program. This will prevent a technical glitch from devouring your work before you can get it posted. It will also allow you to save your posts for future reference.

3. Please avoid posting attachments in the discussion. Always paste or compose your post directly into the discussion window.

Discussion Board Participation Rubric
	Quality of Work Submitted
	Exemplary 

60 
	Proficient 

40
	Minimal (needs improvement)

20
	Work Submitted but Unacceptable

0

	Content in Initial  Posting

60 points maximum

The extent to which the student’s posting:

Is thorough in addressing all aspects of discussion prompt

Demonstrates critical analysis of material presented in the readings, videos, and other learning resources

Stimulates collegial discussion and Demonstrates professionalism and appropriate online decorum
	The posting comprehensively and specifically addresses all aspects of the discussion prompt.

The posting demonstrates a high degree of critical analysis of concepts and ideas presented in readings, videos, and other resources.

The posting stimulates much professional dialogue that enhances learning for colleagues. 


	The posting generally addresses all aspects of the discussion prompt with thoroughness.

The posting demonstrates some critical analysis of concepts and ideas presented in readings, videos, and other resources.

The posting stimulates some professional dialogue that enhances learning amongst colleagues.
	The posting minimally addresses the aspects of the discussion prompt.

The posting demonstrates minimal critical analysis of concepts and ideas presented in readings, videos, and other resources.

The posting stimulates minimal professional dialogue that enhances learning amongst colleagues.
	The posting does not address all aspects of the discussion prompt.

The posting does not demonstrate critical analysis of concepts and ideas presented in readings, videos, and other resources.

The posting does not stimulate professional dialogue amongst colleagues.



	
	
	
	
	

	Quality of Work Submitted
	Exemplary 

30 
	Proficient 

20
	Minimal (needs improvement)

10
	Work Submitted but Unacceptable

0

	Responses to Colleagues’ Postings 

30 points Maximum

The extent to which the student’s responses to others’ postings:

Adhere to the “Respond” instructions

Incorporate ideas presented in the readings, videos, or other resources

Provide specific, constructive, and supportive feedback

Encourage further thought or discussion related to the topic

Demonstrate evidence of personal learning resulting from interaction with colleagues
	Responses adhere to all aspects of instructions for responding to colleagues.

Responses effectively incorporate ideas presented in the learning resources.

Responses are exceptional in providing specific, constructive, and supportive feedback to colleagues.

Responses are exemplary in stimulating further thought or discussion related to the topic.

Responses demonstrate strong and persuasive evidence of personal learning and insights that resulted from collegial interaction.
	Responses adhere to most aspects of instructions for responding to colleagues.

Responses generally incorporate ideas presented in the learning resources.

Responses generally provide specific, constructive, and supportive feedback to colleagues.

Responses are somewhat effective in stimulating further thought or discussion related to the topic.

Responses generally demonstrate evidence of personal learning that resulted from collegial interaction.
	Responses adhere to some aspects of instructions for responding to colleagues.

Responses minimally incorporate ideas presented in the learning resources.

Responses are minimal in providing specific, constructive, and supportive feedback to colleagues.

Responses minimally stimulate further thought or discussion related to the topic.

Responses demonstrate minimal evidence of personal learning that resulted from collegial interaction.
	Responses do not adhere to the instructions for responding to colleagues.

Responses do not incorporate ideas presented in the learning resources.

Responses do not provide specific, constructive, and supportive feedback to colleagues.

Responses do not stimulate further thought or discussion related to the topic.

Responses do not demonstrate evidence of personal learning that resulted from collegial interaction.

	Quality of Work Submitted
	Exemplary 

10 
	Proficient 

5
	Minimal (needs improvement)

2
	Work Submitted but Unacceptable

0

	College-Level Writing and Mechanics

10 points Maximum 

The extent to which the writing demonstrates coherence and clarity of thought; 

Effective organization and expression of ideas;

Use of proper grammar and writing mechanics.
	The posting consistently reflects professional vocabulary and effective and appropriate communication.

Writing is exceptionally clear, coherent, and well organized.

Virtually no errors in grammar, mechanics or syntax are present in the posting.
	The posting generally reflects professional vocabulary and appropriate communication.

Writing is generally clear, coherent and well organized.

A few minor errors in grammar, mechanics, or syntax are present in the posting.  
	The posting minimally reflects professional vocabulary and appropriate communication.

Writing is reasonably coherent but lacks clarity and organization..

Significant errors in grammar, mechanics, or syntax are present in the posting. 
	The posting does not reflect professional vocabulary and/or appropriate communication.

Writing lacks coherence and organization.

Ideas are not expressed clearly.

Extensive errors in grammar, mechanics, or syntax make it difficult to read the posting.


COURSE ACKNOWLEDGEMENTS

Syllabus Statement

I am aware of all topics listed and described in the course syllabus --by reading the syllabus on my own and through class discussions.  Such topics include, but are not limited to the following:

· course description; course sequence in the curriculum and pr-requisite information;

· instructor information and learning resources;

· relation to the mission of the University and to the goals and purposes of School of Education;

· course learning objectives;

· state and national standards covered (TexES competencies, IDA standards, etc);

· topical outline and learning strategies;;

· assessment for learning:  requirements & grading standards;;

· HBU CLASS POLICIES – Please read the secondary document uploaded to Blackboard;

· additional policies for this class: attendance, late work, missed tests and electronic devices;  and
· the possibility of changes to the syllabus.  [The content of this syllabus and the attached agenda are subject to change at the discretion of the professor.]

Professional Integrity Statement

To maintain and uphold the highest level of professional integrity and honesty, cheating and plagiarizing are not allowed.

Cheating is a catch-all term for not doing your own work.  Within the broader view of cheating is the idea of using someone else’s work in place of your own.  This is called plagiarism and is not allowed in this class.  If a student cheats and/or plagiarizes, then the student will receive a “0” for the assignment and/or fail the course.  Any attempt during a test to consult with notes or another person or to look at another’s test will constitute cheating.  If you share answers in any way, both students will receive a “0” for the test and/or fail this course.  Using stolen tests or “borrowed” tests (any test that is not readily available to all members of the class) to study for an exam is cheating and will result in a “0” and/or course failure.  DO NOT:

· copy another person’s paper/project/work or part of that and turn it in as your own; 

· copy a paper/project from the Internet and turn them in as your own;

· copy another paper/project (or cut and paste parts of Internet articles), make changes to it, and submit it as your own; 

· include the work of others without documentation/reference (If seven or more words are taken directly from another source it must be quoted and referenced.);

· submit a paper/project or large parts of a paper/project you have done for another class at HBU or another institution to this class.  (Always get a professor’s approval before using a prior work or topic from a different class.);

· have someone write parts or all of your paper/project/work

· share your work with others; and,

· change references or make up references.

· falsify fieldwork documentation

By signing this page, I affirm that I have read and understand the contents of this course Syllabus Statement and the Professional Integrity Statement.  I understand that at any time during the course, I may request clarification, if needed.

Printed Name




Signature



Date

[After reading the course syllabus and this page, please print and sign this form then turn it in to the professor.]
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