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COURSE DESCRIPTION
This course is designed to enable students to develop the expertise of the professional educator with the needs of the various student exceptionalities. Teachers seeking certification as Educational Diagnosticians will learn to apply specialized techniques of managing behavior, how to individualize instruction, how to apply methods of intervention, and how to evaluate adequacy of teaching. The practicing educator taking this course will be able to develop a comprehensive knowledge about classroom management theories as they relate to special education. 

COURSE SEQUENCE IN CURRICULUM AND PREREQUISITE INFORMATION
Prerequisites include EDSP 5302, 5311, or permission from the Dean of The School of Education and Behavioral Sciences.
DATE AND TIME OF CLASS MEETINGS:


June 9-July 3, 2014
Monday - Friday: 10:15 – 12:15 PM

ROOM NUMBER

Hinton 126
INSTRUCTOR INFORMATION

Name/Title:  Dr. Charlotte Fontenot
E-mail: cfontenot@hbu.edu
Office Phone: 281-649-3084
Office Location: Hinton 320 
Office Hours:   Monday – Wednesday, 8:30 am - 10:00 am; Electronic office hours and by  

                        appointments
Twitter:  
Follow me on Twitter @docfontenot 

· All electronic correspondence with the instructor in on-line courses will be done through the university Onsite Learning Management System (Blackboard).  

LEARNING RESOURCES

Course Text(s):
Mercer, C.D., Mercer, A.R., & Pullen, P.C. (2011). Teaching students with learning problems. (8th ed.). Upper Saddle River, New Jersey: Merrill. ISBN – 13-978-0-13-7033378-2
RELATION TO THE MISSION OF THE UNIVERSITY 

The mission of Houston Baptist University is to provide a learning experience that instills in students a passion for academic, spiritual, and professional excellence as a result of our central confession, “Jesus Christ is Lord.” 
In relation to the mission of the University, this course will promote skills and knowledge necessary for effective teaching, including the creation of a supportive classroom atmosphere, ways to foster creative and critical thinking, appropriate interactions in the teaching/learning processes, and an awareness of and sensitivity to what is included in a special education classroom.  
The learning experiences in the courses throughout the School of Education Graduate Program support the Ten Pillars, especially, Pillar I (Build on the Classics), Pillar III (Embrace the Challenge of Christian Graduate Education), Pillar V (Increase our Cultural Impact through our faculty), Pillar VI (Renew our Campus, Renew our Community),and Pillar IX (Cultivate a Strong Global Focus). 

THE GOALS AND PURPOSES OF THE COLLEGE OF EDUCATION 
The mission of The School of Education is to prepare students to be effective professional educators who reflect Christ in their work and service.

To accomplish this mission we will provide students with the following:

· the courses and mentoring necessary for a solid pedagogical grounding in the art, science and practice of teaching;

· essential learning experiences that will provide a sure foundation of knowledge and wisdom; and, 

· an understanding of their Christian mission and calling as educators to influence individual students and the larger society.

In relation to the stated goals and purpose of the School of Education this course will give students their own set of essential learning experiences that enable them to understand the techniques of managing behavior, how to individualize instruction, how to apply methods of intervention, and how to evaluate adequacy of teaching.

COURSE LEARNING OBJECTIVES 
Upon completion of this course, students should be able to: 

1.
Demonstrate an in-depth understanding of how a Resource Room is organized and functions;

2.
Investigate how Inclusion Teachers collaborate and consult with regular classroom teacher to provide the least restrictive environment;

3.
Describes and develop multiple strategies for teaching content to exceptional students;

4.
Create a hotlist of websites to gain additional information to specifically relate to teaching the exceptional student;
5.
Develop strategies to use in the different RTI levels; and
6.
Describe the organizational structure in place in Texas for delivering services to exceptional students.
Foundational learning objectives, knowledge and skills required for all students seeking initial teacher certification are included in this course.
SCHOOL OF EDUCATION REQUIREMENTS RELATED TO TExES AND IDA STANDARDS 

· The course learning objectives acquired through the experiences in this course support both the TEA Standards for Pedagogy and Professional Responsibilities and Standards and the International Dyslexia Association (IDA) Standards for Reading.  

· A matrix at the end of this document indicates the PPR topics and IDA standards addressed in this course.
· Appropriate grade level TEA guidelines and TEKS are included as part of this course.  

· A list of specific TexES competencies for this course is presented below.  A complete listing of SBEC Standards for all certifications including knowledge and skills statements may be found at:  http://www.sbec.state.tx.us/SBECOnline/standtest/edstancertfieldlevl.asp
TExES Standards.  

The following TExES Pedagogy and Professional Responsibilities Standards are addressed in part or in full in this course:  

Domain I.  
Understanding Individuals with Disabilities and Evaluating Their Needs. 

Competency 002:  The special education teacher understands formal and informal assessments procedures and knows how to evaluate student competencies to make instructional decisions.
Domain II.  Promoting Student Learning and Development. 

Competency 003:   The special education teacher understands and applies knowledge of procedures for planning instruction for individuals with disabilities. 
Competency 004:  The special education teacher understands and applies knowledge of the procedure for managing the teaching and learning environment, including procedures related to the use of assistive technology.

Competency 005:  The special education teacher knows how to promote student’s educational performance in all content areas by facilitating their achievement in a variety of setting and situations. 

Competency 006:  The special education teacher understands and applies knowledge of issues and procedures for teaching appropriate student behaviors and social skills. 

Competency 007:  The special education teacher understands and applies knowledge of transition issues and procedures across the life span.

             Domain III:     Promoting Student Achievement in English Language Arts and Reading and 

                                     Mathematics

           Competency 009:  The special education teacher promotes students   

           performance in mathematics.

            Domain IV:     Foundations and Professional and Responsibilities


  Competency 012:  The special education teacher knows how to communicate 

                                    and collaborate effectively.  
IDA Standards.
The following International Dyslexia Association (IDA) Reading Standards are addressed in part or in full in this course:  

C. 
Knowledge of Dyslexia and Other Learning Disorders

                               5. 
Identify how symptoms of reading difficulty may change over time 

                                       
 in response to development and instruction.

E-2. 
Structured Language Teaching: Phonics and Word Recognition



4. 
Identify the routines of a complete lesson format, from the 



introduction of a word recognition concept to fluent application in 



meaningful reading and writing.



5. 
Discuss research-based adaptations of instruction for students with 



weaknesses in working memory, attention, executive function, or 



processing speed.

E-3. 
Structured Language Teaching: Fluent, Automatic Reading of Text



2. 
Explain reading fluency as a stage of normal reading development; 



as the primary symptom of some reading disorders; and as a 



consequence of practice and instruction.



4. 
Locate sources of activities for building fluency in component 



reading skills.



5. 
Discuss which instructional activities and approaches are most 



likely to improve fluency outcomes.



7. 
Discuss appropriate uses of assistive technology for students with 



serious limitations in reading fluency.

E-4. 
Structured language Teaching: Vocabulary



2. 
Describe the role and characteristics of direct and indirect 



(contextual) methods of vocabulary instruction.



3. 
Explain varied techniques for vocabulary instruction before, 



during, and after reading. 



4. 
Review that word knowledge is multifaceted. 

E-5. 
Structured Language Teaching: Text Comprehension



1. 
Describe teaching strategies that are appropriate before, during, 



and after reading and that promote reflective reading. 

E-6. 
Structured Language Teaching: Handwriting, Spelling, and Written 


Expression



1. 
Review research-based principles for teaching letter naming and 



letter formation, both manuscript and cursive.



2. 
Demonstrate techniques for teaching handwriting fluency.



Spelling



3. 
Explain the influences of phonological knowledge of spelling.



5. 
Explain the influences on morphemic knowledge on spelling.



Written Expression



1. 
Explain the major components and processes of written expression 



and how they interact (e.g., basic writing/transcription skills versus 



text generation).



3. 
Review appropriate uses of assistive technology in written 



expression.

Other



RTI Intervention

TOPICAL OUTLINE  

A course agenda is included at the end of this syllabus.  It includes the following topics:
1. Foundations of Teaching
· Creating Responsive Learning Environments

· Planning and Organizing Instruction

· Assessing Students for Instruction

· Teaching Students and Managing Instruction
· Promoting Social, Emotional and Behavioral Development

2. Teaching Academic Skills

· Assessing and Teaching Language

· Assessing Reading

· Teaching Reading

· Assessing and Teaching Spelling

· Assessing Math

· Teaching Math

· Teaching Learning Strategies, Content, and Study Skills

· Promoting Transitions

The content of this outline and the attached schedule are subject to change at the discretion of the professor.

TEACHING STRATEGIES
A variety of learning methods will be used including the following:
1. Reading, lecture, and discussion

2. Reflection (both oral and written)

3. Media presentations

4. Small group activities and simulations

5. Technology 
6. Individual conferences (as needed) 

ASSESSMENT OF LEARNING

Foundational learning experiences required for all students seeking initial teacher certification are included in this course.
Course Requirements.  See the agenda at the end of this syllabus for due dates.  
	Assignment 1
	Learning Objective(s)
	Standards 2
	Due Date
	Point Value

	Exam I
 
	1, 2, 3, 4, 5, 6
	PPR: I. 002

PPR: II. 003, 004, 005

PPR: IV. 012

IDA: Other-RTI


	6/13/14
	30%

	Exam II
	1, 2, 3, 4, 5, 6
	PPR: I. 002, PPR: II. 003, 004, 005, 006 

PPR: III. 009

IDA: C5, E-2: 4, 5; E-3: 2, 4, 5, 7; E-4: 2, 3, 4; E-5:1 
	6/20/14
	

	Exam III
	1, 2, 3, 4, 5, 6
	PPR: II. 003, 004, 005, 006  007

PPR: III. 009

IDA: C5, E-2: 4, 5; E-3: 2, 4, 5, 7; E-4: 2, 3, 4; E-5:1
	6/25/14
	

	Final Exam
	1, 2, 3, 4, 5, 6
	PPR: II. 003, 004, 005, 006  007

PPR: III. 009

IDA: RTI
	7/3/14
	

	Electronic Portfolio of Teaching Strategies1
	1, 2, 3, 4, 5, 6
	PPR: I. 002, PPR: II. 003, 004, 005, 006, 007

PPR: III. 009, PPR: IV. 012

IDA: C5, E-2: 4, 5; E-3: 2, 4, 5, 7; E-4: 2, 3, 4; E-5:1
	7/1/14
	15%

	Differentiated Lesson Plans1
	3,
	PPR: III. 009


	6/26/14
	20%

	Specific Project1
	3
	PPR: III. 009


	6/30/14
	20%

	Course Content3
Discussions

Blackboard Discussions

Attendance

Class Participation
	1, 2, 3, 4, 5, 6
	PPR: I. 002, PPR: II. 003, 004, 005, 006  007

PPR: III. 009, PPR: IV. 012

IDA: C5, E-2: 4, 5; E-3: 2, 4, 5, 7; E-4: 2, 3, 4; E-5:1; RTI
	Daily
	15%


1   Descriptions and rubrics for assignments are included at the end of this document. 

2  These assignment/activities develop and/or assess state and national standards including TExES competencies, IDA reading standards, TEKS and/or ISTE standards (listed previously).
3 Each of these will result in a 1-100 score and an average of these scores will be determined. This average will count 15% of the final grade.
Grading Standards

School of Education Graduate Grading Scale: 

A 
94 and above 

A-
90-93 

B+
87-89 

B
83-86 

B-
80-82 

C+
77-79 
C
73-76 

C-
70-72 
F
69 and below
Student Appraisal

Students will complete faculty appraisal forms as regularly administered by the University.
CLASS POLICIES 
ATTENDANCE:  Absence and Tardy Policies .  Regular attendance in class is important for student success, and it is university policy that students must attend class.  Absences are recorded beginning from the first class session after the student has enrolled in the course.  Professors are not obligated to allow students to make up work they miss due to unexcused absences.  Any student who does not attend at least 75% of the scheduled class sessions will receive a grade of “F” for the course, regardless of his performance on other assessments such as tests, quizzes, papers, or projects.  Professors may apply additional attendance policies as appropriate to individual courses.  Likewise, the college or school may also apply additional attendance requirements as necessary.  Please see the catalog currently in use for the university’s policy on classroom absences caused in the course of student representation of the university, such as athletics, chorale, and mock trial activities.
ACADEMIC ACCOMODATIONS:

Students needing learning accommodations should inform the professor immediately and consult the Academic Accommodations section of the HBU Classroom Policy posted on Blackboard.   Documentation of Difficulties  If an education student fails to demonstrate an acceptable level of performance on one or more professional educator standards during any class or field experience, a form is filed in the Education Office (a PMID: Progress Monitoring & Intervention Documentation).  If two such forms occur, a conference is held in which difficulties are identified and means for improvement are explored.  [Sometimes specific interventions will be required.]  A third form will result in a committee hearing to review difficulties and means for improvement and to determine conditions for continuance in the program.  Professional standards include knowledge, skills and dispositions.
Late Work. All assignments submitted after the due date will be assessed a 10 point penalty.  Please ensure that all assignments are submitted on time.
Missed Tests.  Plan to take all exams at the scheduled time.  If you must miss an exam, notify the instructor by telephone (281-649-3084) within 24 hours of the scheduled exam.  Acceptable reasons for making up an exam are as follows (documentation is required to verify the reason for your absence):

1. Serious illness (hospitalization).

2. A death in the family.



Acceptable reasons do NOT include the following:

1. Doctor's appointments for a non-emergency.
2. “I didn't have time to study.”
Use of Electronic Devices.  During class sessions, electronic devices are only to be used to support class activities.   Other uses (texting, surfing the web, etc.) will result in the device not being allowed in the classroom.
Students are required to read the University Classroom Policy addendum to this course syllabus

PERSON RESPONSIBLE FOR DEVELOPING SYLLABUS
Dr. Charlotte Fontenot

         Dr. Charlotte Fontenot.



________5/3/2014________________


                         Instructor’s Signature
                                                       Date

EDSP 5319
TENTATIVE SCHEDULE
	Date
	Class topics and readings
	Task(s)/Assignments

	6/09/14
	Introduction

Overview of the following:

Course Agenda

Course Assignments

    Specific Project

    Lesson Plans and Chapter Activities

    Blackboard Discussions

    Electronic Portfolio
Begin Chapters 1 and 2 
Topic for Specific project due tomorrow.
	Submit Syllabus Acknowledgement Statement and Cheating and Plagiarism Pages on Bb by 6/11/14

	6/10/14
	Complete Chapters 1and 2
Submit topic for Specific Project today in class; Project due on 6/30/14
	

	6/11/14
	Chapter 3

Begin working on Electronic Portfolio, which is due on 7/1/14
	

	6/12/14
	Blackboard Day and Creating one (1) activity for each chapter (1,2,3) to bring and share on 6/16/14
Begin working on 4 Lesson Plans; which are due on 6/26/14
Last day to drop with “W”
	Bb Discussions


	6/13/14
	Blackboard Day
Continue working on Activities for Chapters 1, 2, and 3; which are due  on 6/16/14
Continue working on 4 Lesson Plans; which are due on 6/26/14
	Bb Discussions
Exam 1 (Chapters 1-3)

	6/16/14
	Activity sharing for Chapters 1,2, and 3
	

	6/17/14
	Chapter 4 and 5 
Start working on activities to share for Chapters 4 and 5
	

	9/18/14
	Chapter 6

Create  an activity for chapter 6 to share 6/19/14
	

	6/19/14
	Activity sharing for Chapters 4, 5, and 6
	Bb Discussions


	6/20/14
	Blackboard Day
Continue working on 4 Lesson Plans; which are due on 6/26/14
	Exam 2 (Chapters 4-6)

	6/23/14
	Chapters 7 and  8 
Start working on activities to share for Chapter 8 
	

	6/24/14
	Chapter 9 

Continue working on activities to share for  Chapters 8 and 9 on 6/25/14
Continue working on 4 Lesson Plans; which are due on 6/26/14
	Bb Discussion

	6/25/14
	Activity sharing for Chapters 7, 8 and 9
Lesson Plans Due Tomorrow
	Exam 3 (Chapters 7, 8 and 9)

	6/26/14
	Chapter 11,  12, 13, and 14
Come prepared for group activities over these chapters.
	Lesson Plans Due on Blackboard via the assignment link

	6/27/14
	Blackboard Day
Specific Projects due on 6/30/14
Electronic Portfolio’s due 7/1/14
	Bb Discussions


	6/30/14
	Presentations on Specific Projects
Electronic Portfolio’s due tomorrow on Blackboard discussion and via the Assignment link
	Bb Discussion
All Specific Projects Due on Blackboard via the assignment link

	7/1/14
	Complete Presentations on Specific Project’s
	All Electronic Portfolio’s Due on Blackboard discussion and via the assignment link
You are required to respond to at least two of your classmates post

	7/2/14
	Study day

	*Last day to submit late assignments*

	7/3/14
	Exam 4 and Final Reflection
(Chapters 11–14)
	


Pedagogy and Professional Responsibilities Course Correlation to TAC §228.30*

*Source:  TEA Audit Monitoring Handbook 2009

	EC-12
PPR
Standard
	Curriculum Topic
TAC §228.30
	Essential Components
	Learning Experiences/

Products

	I, III 
	1.Reading Instruction 
Programs are encouraged to select from a variety of theories and methods appropriate for teaching these five essential components of reading instruction. 
	1. Text Structure (organization) 

2. Vocabulary teaching strategies 

3. Identifying the word (root, prefix, suffix) 

4. Fluency (words per minute correct) basic teaching strategies 

5. Comprehension (finding main idea, summarizing, supporting details, synthesizing/making connections, inferences, making generalizations 
	Discussions, Group exercises, Lecture, Project

	II, IV 
	2. Code of Ethics 
	Texas Educators’ Code of Ethics TAC§ 247.2 
	Discussion, Lecture

	I, II, III 
	3. Child Development 
	Programs will teach a variety of theories for child development. 
	Lecture, Discussion

	I, II, III, 
	4. Motivation 
	Programs will select from a variety of theories and methods appropriate for teaching motivation. 
	Discussion, Blackboard exercises, Discussion, 

	I, II, III 
	5. Learning Theories 
	Programs will teach a variety of learning theories 
	Discussion, Blackboard exercises, Discussion, Exam

	I, III 
	6. TEKS Organization, 
	http://ritter.tea. state.tx.us/teks/ 
	Discussion, Lecture, Blackboard exercises, 

	I, III 
	7. Content TEKS 
	http://ritter.tea. state.tx.us/teks/ 
	Discussion, Lecture

	I, II, IV 
	8. TAKS Responsibilities 
	http://www.tea.state.tx.us/ click on Testing/ Accountability, click on Texas Essential Knowledge and Skills for much more information. 
	Discussion, Lecture

	I, II, III 
	9. Curriculum Development and Lesson Planning 
	Programs will select from a variety of theories and methods appropriate for teaching curriculum development and lesson planning. 
	Discussion, Lecture, Differentiated Lesson Plan

	I, III 
	10. Classroom Assessment and Diagnosing Learning Needs 
	Programs will select from a variety of theories &  methods appropriate for teaching formative assessment to diagnose learning needs & other types of classroom assessment. 
	Discussion, Blackboard exercises, Discussion, Exam

	II, IV 
	11. Classroom Management 
	Programs will select from a variety of theories & methods appropriate for teaching classroom management. 
	Discussion, Blackboard exercises, Discussion, Exam

	I, II, III, IV 
	12. Special Populations 
ELPS—English Language Proficiencies http://ritter.tea.state.tx.us/curriculum/biling/elps.html 

National Assoc. for Gifted Children Teacher Knowledge and Skills http://www.nagc.org/index2.aspx?id=1863   TEA website resources 

http://ritter.tea.state.tx.us/special.ed 
	A. ESL/ Bilingual  ELPS 
1. learning strategies      4. reading

2. listening                      5.  writing
3. speaking 

B. G/T 
1. Learner characteristics and development      3.  Socio-cultural influences

2. Instructional strategies                                    4. Identifying  GT

C. Special Education 
1. Acronyms/Terms                                            4. Parent Involvement

2. Modifications/ Accommodations                     5.  Discipline

3. Inclusion  
	Discussion, Blackboard exercises, Discussion, Exam

	III, IV 
	13. Parent Conferencing and Communication Skills 
	Programs will select from a variety of theories and methods appropriate for teaching communication skills and parent conferencing. 
	Discussion, Blackboard exercise, 

	I, III 
	14. Instructional Technology 
http://www.sbec.state.tx.us/SBECOnline/standtest/edstancertfieldlevl.asp 
	SBEC Technology Standards for All Teachers 
1. Tech terms, concepts, data input strategies and ethical practices to make informed decisions about tech app 

2. Identify task requirements, apply search strategies, use tech to acquire, analyze, and evaluate a variety of information 

3. Use technology to synthesize knowledge, create and modify solutions, and evaluate results 

4. Communicate in different formats. 

5. Plan, organize, deliver and evaluate instruction that uses technology, and technology TEKS for students. 
	Discussion, Blackboard exercises, Discussion, Exam

	I, III, IV 
	15.Pedagogy/ 
Instructional Strategies 
http://olc.spsd.sk.ca/DE/PD/instr/index.html 
	Programs will teach a variety of instructional strategies suitable for all classrooms and also for specific subjects and content. 
	Discussion, Blackboard exercises, Discussion, Exam

	I, II, III, IV 
	16. Differentiated Instruction 
	Programs will teach a variety of instructional strategies suitable for differentiating instruction. 
	Discussion, Blackboard exercises, Discussion, Exam

	IV 
	17. Certification Test Preparation (6 clock hrs required)
	Testing study guides, standards, frameworks, competencies 

www.texes.ets.org 
	 Discussion


Assignment Descriptions and Rubrics.

Differentiated Lesson Plans and Chapter Activities
Develop Differentiated four (4) Lesson Plans; one for each of the following content areas: Language, 
Reading, Spelling, and Math.  This will be 20% of the student’s total grade.  Students will demonstrate

 activities from each chapter that could be utilized for a differentiated lesson; which includes

 appropriate evidenced-based strategies and modifications.   
You are to use the Houston Baptist University Lesson Plan Template for this assignment.
Lesson Plan Rubric (maximum 100 points)

Student ______________________________________

Each lesson plan is worth 20 point = 80 points; Modifications – 20 points
	Points
	Unsatisfactory 

50
	Minimal 

60
	Competent 

70
	Excellent 

80
	Comments
	Points Earned

	Lesson Plans

LA

Math

Reading

Spelling
	Some components are not evident. 
	Most components are somewhat evident.

A written lesson plan adequate objectives and an outline of the teaching and learning activities that fulfill many of the lesson requirements
	All 8 components are either highly or somewhat evident.

A complete written lesson plan with appropriate objectives and an  outline of teaching and learning activities that fulfill all of the lesson requirements
	All 8 components are highly evident.

A complete and thorough written lesson plan with clearly-stated and highly appropriate objectives and a detailed outline of teaching and learning activities that fulfill all of the lesson requirements
	
	

	Points
	Unsatisfactory

6
	Minimal

10
	Competent

17
	Excellent

20
	Comments
	Points Earned

	Modifications


	Vaguely elaboration on how to adapt any part of the lesson. 
	Describes at least 1 way to modify lesson for students with exceptionalities.
	Explains at least 2 ways to modify lesson for students with exceptionalities. 
	Explains at least 3 ways to modify lesson for students with exceptionalities.

Analyzes the group effort objectively and responsibly. 
	
	

	Totals
	
	
	
	
	
	


Electronic Portfolio Assignment

Development of a notebook/portfolio pertaining to effective teaching strategies for students with learning problems; which will include but is not limited to, differentiation, effective teaching strategies for all content areas, classroom management and organization/structure, least restrictive environment, websites to address effective teaching strategies (this should tie into the strategies identified for each content area), Response to Intervention strategies for each level, and Texas organization structure for delivery of services for students with exceptionalities. This notebook/portfolio will be 15% of the student’s total grade. The content of the notebook/portfolio will be shared with the class.  YOU are also to create a rubric, which will be utilized to evaluate your product.  You will also include information about various organizations (federal, state, and local) that assist disabled persons in your notebook.  

Teaching Strategies Project

Students will be assigned a specific project regarding teaching students with learning problems.  

The project, which is 20% of the student’s total grade, will consist of two parts; Essay and PowerPoint 

presentation. 
Categories

Choose a topic from below. All projects must be ORIGINAL WORK created and produced by the student.  You are expected to show substantial college-level work.  Strive for a professional appearance.  

1. 
Technology

2.
Classroom Management

3. 
Importance of Social, Emotional, & Behavior Development

4.
Teaching Bilingual and Culturally Diverse Students

5.
RTI

6.
Creating Responsive Learning Environments

7.
Effective Study Skills

8.
Transition Issues and Procedures

9.
Systematic Teaching Steps

10.
Social Development

11.
Reading Instructional Methods

12.
Teaching Language Skills

13.
Teaching Math Skills

14.
Behavioral Development Intervention

15.
Informal and Formal Assessment

16.
Reflection

Organization of Essay 

Title Page (double space, and center on the page—top/bottom and right/left)

Student’s Name

Course Title

Instructor’s Name and Class Days and Times

Project Title

Body of the Paper


Center the title of your project on the top line; use Title Case.

1. In the first paragraph, begin with an attention-getting sentence or two.  Then describe the topic and explain its relevance to teaching (at least 150 words).  You should include citations of at least one reference.  

2. In the second paragraph, explain why you chose the topic.  It includes your personal interest in the topic (at least 100 words; no citations needed).

3. Beginning with the third paragraph, explain what you learned about your topic (2-5 pages).  Use more than one paragraph for this explanation.  You are expected to provide in-depth, meaningful information rather than just surface learning.  Use in-text citation for your sources using APA format.

4. Conclude with a comparison of your expectations versus what you actually learned (at least 150 words; with or without citations).

References


Put the title References centered on the top line (not in bold or italics; not underlined).

You must have at least 3 sources plus your textbook.  At least two of the three must be a source with an author.  Sources such as Wikipedia are not acceptable sources; you may use Wikipedia to help you narrow your search, but not as a source.  Look for articles with authors.  Use APA format for your list (see “APA Format” handouts for details).

Appendix


If needed

Additional Information

· Type your paper using 12-point, Times New Roman font.

· Use one-inch margins all around (top, bottom, right, left); left justify margins (do not justify all margins).  Do not use bold print.  Do not use italics (except where required in the References), even on the title page.

· Double space the document, including the Reference List.

· Run spell check.

· Use formal language (e.g., no contractions, do not use the personal pronoun “I” except in the second paragraph (why you chose the topic).

· Print the paper with black ink.  Staple the pages together with one staple in the top left-hand corner.

Teaching Strategies Project Rubric

________
RELEVANCE OF THE PROJECT TO TEACHING (5 POINTS)

_____
Relevance to teaching students with learning problems

_____
Accuracy of concepts in the project


_____
Depth of project (meaningful) 

_____
Applicable to the real world (clearly relevant to other educators)

_____
Professional quality (college-level work—does not look like a middle-school student’s project)

________
ESSAY (80  POINTS)

_____
Introduction (what is the topic?)

_____
Student’s interest in topic (why was this topic chosen?)

_____
Findings (what was learned about the topic?)

_____
Conclusion (comparison of what was learned with expectations)

_____
Reference List (at least 3 references in APA format)

________
POWERPOINT PRESENTATION (15 POINTS)

_____
Clearly reflects the topic (i.e., a project about child abuse would not have smiling, happy children on it)

_____
Eye-catching

_____
Creative

_____
Neat and organized

_____
Delivery

	TOTAL POINTS (of 100):

	


COMMENTS:

Chapter Discussion Board Participation

The Discussion Board is intended to foster a dynamic, flowing discussion that stems from students’ engagement with course materials, one another, and faculty. Students are expected to ground their ideas and responses in the course materials, in their own experience, and when relevant, in additional outside references. APA format is not required for Discussion postings.

It is expected that required Discussion postings and responses will be submitted to meet the assignment due date as postings and responses to colleagues after the due date do little to foster the purposes of discussion in a community of learners. Exceptions may be made at the discretion of the professor if contacted by the student prior to the due date describing extenuating circumstances. 

Discussion Tips 

Here are some tips to help you create high-quality discussion posts: 

1. Read the rubric (below) with care. Note that you need to respond to each aspect of the prompt, fully and thoughtfully. A sentence or two will be insufficient to develop your ideas. Be sure to connect your thoughts to the course readings and videos and to your own experiences. Take care to demonstrate critical thinking as you analyze, challenge, or synthesize concepts. Finally, review your posts to make sure that your sentences are clear and complete, your spelling is correct, and that mechanical errors or typos are corrected.

2. It is strongly recommended that you compose your initial discussion posts in a word processing program. This will prevent a technical glitch from devouring your work before you can get it posted. It will also allow you to save your posts for future reference.

3. Please avoid posting attachments in the discussion. Always paste or compose your post directly into the discussion window.

Discussion Board Participation

	Quality of Work Submitted
	A: Exemplary 

A = 94-100; 

A- = 90-93
	B: Proficient 

B+ = 87-89; B = 83-86; B- = 80-82
	C: Minimal (needs improvement)

C+ = 77-79; C = 73-76; C- = 70-72
	F: Work Submitted but Unacceptable

F = 69 and below

	Content in Initial  Posting

50% of Grade

The extent to which the student’s posting:

Is thorough in addressing all aspects of discussion prompt

Demonstrates critical analysis of material presented in the readings, videos, and other learning resources

Stimulates collegial discussion and Demonstrates professionalism and appropriate online decorum
	The posting comprehensively and specifically addresses all aspects of the discussion prompt.

The posting demonstrates a high degree of critical analysis of concepts and ideas presented in readings, videos, and other resources.

The posting stimulates much professional dialogue that enhances learning for colleagues. 


	The posting generally addresses all aspects of the discussion prompt with thoroughness.

The posting demonstrates some critical analysis of concepts and ideas presented in readings, videos, and other resources.

The posting stimulates some professional dialogue that enhances learning amongst colleagues.
	The posting minimally addresses the aspects of the discussion prompt.

The posting demonstrates minimal critical analysis of concepts and ideas presented in readings, videos, and other resources.

The posting stimulates minimal professional dialogue that enhances learning amongst colleagues.
	The posting does not address all aspects of the discussion prompt.

The posting does not demonstrate critical analysis of concepts and ideas presented in readings, videos, and other resources.

The posting does not stimulate professional dialogue amongst colleagues.



	Responses to Colleagues’ Postings 

30% of Grade

The extent to which the student’s responses to others’ postings:

Adhere to the “Respond” instructions

Incorporate ideas presented in the readings, videos, or other resources

Provide specific, constructive, and supportive feedback

Encourage further thought or discussion related to the topic

Demonstrate evidence of personal learning resulting from interaction with colleagues
	Responses adhere to all aspects of instructions for responding to colleagues.

Responses effectively incorporate ideas presented in the learning resources.

Responses are exceptional in providing specific, constructive, and supportive feedback to colleagues.

Responses are exemplary in stimulating further thought or discussion related to the topic.

Responses demonstrate strong and persuasive evidence of personal learning and insights that resulted from collegial interaction.
	Responses adhere to most aspects of instructions for responding to colleagues.

Responses generally incorporate ideas presented in the learning resources.

Responses generally provide specific, constructive, and supportive feedback to colleagues.

Responses are somewhat effective in stimulating further thought or discussion related to the topic.

Responses generally demonstrate evidence of personal learning that resulted from collegial interaction.
	Responses adhere to some aspects of instructions for responding to colleagues.

Responses minimally incorporate ideas presented in the learning resources.

Responses are minimal in providing specific, constructive, and supportive feedback to colleagues.

Responses minimally stimulate further thought or discussion related to the topic.

Responses demonstrate minimal evidence of personal learning that resulted from collegial interaction.
	Responses do not adhere to the instructions for responding to colleagues.

Responses do not incorporate ideas presented in the learning resources.

Responses do not provide specific, constructive, and supportive feedback to colleagues.

Responses do not stimulate further thought or discussion related to the topic.

Responses do not demonstrate evidence of personal learning that resulted from collegial interaction.

	College-Level Writing and Mechanics

20% of Grade

The extent to which the writing demonstrates coherence and clarity of thought; 

Effective organization and expression of ideas;

Use of proper grammar and writing mechanics.
	The posting consistently reflects professional vocabulary and effective and appropriate communication.

Writing is exceptionally clear, coherent, and well organized.

Virtually no errors in grammar, mechanics or syntax are present in the posting.
	The posting generally reflects professional vocabulary and appropriate communication.

Writing is generally clear, coherent and well organized.

A few minor errors in grammar, mechanics, or syntax are present in the posting.  
	The posting minimally reflects professional vocabulary and appropriate communication.

Writing is reasonably coherent but lacks clarity and organization..

Significant errors in grammar, mechanics, or syntax are present in the posting. 
	The posting does not reflect professional vocabulary and/or appropriate communication.

Writing lacks coherence and organization.

Ideas are not expressed clearly.

Extensive errors in grammar, mechanics, or syntax make it difficult to read the posting.


COURSE ACKNOWLEDGEMENTS

Syllabus Statement

I am aware of all topics listed and described in the course syllabus --by reading the syllabus on my own and through class discussions.  Such topics include, but are not limited to the following:

· course description; course sequence in the curriculum and pr-requisite information;

· instructor information and learning resources;

· relation to the mission of the University and to the goals and purposes of School of Education;

· course learning objectives;

· state and national standards covered (TexES competencies, IDA standards, etc);

· topical outline and learning strategies;;

· assessment for learning:  requirements & grading standards;;

· HBU CLASS POLICIES – Please read the secondary document uploaded to Blackboard;

· additional policies for this class: attendance, late work, missed tests and electronic devices;  and
· the possibility of changes to the syllabus.  [The content of this syllabus and the attached agenda are subject to change at the discretion of the professor.]

Professional Integrity Statement

To maintain and uphold the highest level of professional integrity and honesty, cheating and plagiarizing are not allowed.

Cheating is a catch-all term for not doing your own work.  Within the broader view of cheating is the idea of using someone else’s work in place of your own.  This is called plagiarism and is not allowed in this class.  If a student cheats and/or plagiarizes, then the student will receive a “0” for the assignment and/or fail the course.  Any attempt during a test to consult with notes or another person or to look at another’s test will constitute cheating.  If you share answers in any way, both students will receive a “0” for the test and/or fail this course.  Using stolen tests or “borrowed” tests (any test that is not readily available to all members of the class) to study for an exam is cheating and will result in a “0” and/or course failure.  DO NOT:

· copy another person’s paper/project/work or part of that and turn it in as your own; 

· copy a paper/project from the Internet and turn them in as your own;

· copy another paper/project (or cut and paste parts of Internet articles), make changes to it, and submit it as your own; 

· include the work of others without documentation/reference (If seven or more words are taken directly from another source it must be quoted and referenced.);

· submit a paper/project or large parts of a paper/project you have done for another class at HBU or another institution to this class.  (Always get a professor’s approval before using a prior work or topic from a different class.);

· have someone write parts or all of your paper/project/work

· share your work with others; and,

· change references or make up references.

· falsify fieldwork documentation

By signing this page, I affirm that I have read and understand the contents of this course Syllabus Statement and the Professional Integrity Statement.  I understand that at any time during the course, I may request clarification, if needed.
Printed Name




Signature



Date

[After reading the course syllabus and this page, please print and sign this form then turn it in to the professor via Bb.]
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